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Abstract

This qualitative inquiry explored guidance counselors’ constructs of their roles in
interventions that nurture academe-community-workplace interface. These interventions
were spearheaded by the Mariano Marcos State University (MMSU) and Northwestern
University (NU) in llocos Norte from January 2007 to December 2009. Data sets were
gathered via in-depth interviews with six MMSU and ten NU guidance counselors. The
explored constructs of their roles were grouped into themes and sub-themes.

Three major groups of interventions that nurture academe-community-workplace
interface were identified. The most commonly-mentioned included those under academic
development, followed by those under career development, and the least, those under
personal-social development. All the interventions involved at least two groups of
individuals like students and guidance counselors or concerned university personnel,
while almost all involved members of the community (such as parents, guardians, and
relatives) and workplaces (employers and staff), as well as those of the academe (both
teaching and non-teaching personnel and students or even peer counselors).

Moreover, the roles identified were grouped as follows: administrative,
communicative, technical, coordinative, instructional, leadership, and facilitative. All of
which were evident in the roles performed by the counselor-informants when they
engaged themselves in academic development interventions. Across the interventions,
which were grouped into three, the counselor-informants construed the roles they played
in terms of their purposes. These intentions were found to be directed toward the
academic growth and welfare of students, the visibility of the concerned academic
institutions, the effectiveness and relevance of the guidance and counseling program, the
involvement of parents and prospective employers of graduates, and the sustainability of
relationships between and among partners in the academe, community, and workplaces.

Aside from viewing the roles played by the counselor-informants based on their
purpose, they were also interpreted in terms of their nature, importance, justification/
rationale, strategies employed, and outcomes. When taken together, all these findings
serve as anchor in ensuring a more comprehensive yet practical training—either formal
or non-formal—for guidance counselors regardless of whether they are serving in a
public or private institution of higher learning. Such training is needed in enabling
guidance counselors to manage opportunities that nurture and maximize interfacing
interventions.
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performance, academe-community-workplace interface

*Corresponding Author: Current Address: College of Agriculture, Food
and Sustainable Development, Mariano Marcos State University, City of
Batac, Ilocos Norte; email: irene_mmsu@yahoo.com

26



Luidance counselors’ constructs
Introduction

Today, education is not only seen as a pivotal factor in national development,
but as the main component of a nation’s advancement as well. However, a relatively
large number of contemporary higher learning institutions falter in their mission to
prepare students in assuming a multitude of responsibilities in the future. In the face of
widespread uncertainty about the academe’s appropriate role in highlighting virtuosity,
issues of personal and social responsibility have been brushed aside. Likewise, the
ways of addressing them only disconnects students, academic work, and personal
exploration that inevitably occur as they pursue their educational careers (Grusec &
Goodnow, cited in Bear, Telzrow and de Oliveira, 1997).

Nevertheless, some of these higher education institutions recognize their
commitment to students’ meaningful practices that prepare them to fulfill their
obligations in the academe and in their social and global communities. By undertaking
their social responsibility and by examining the collective implications of knowledge,
college students learn to address the effects of actions and social policies and to take
the lead in shaping the world as a better place to live in (Association of American
Colleges and Universities, 2006).

In molding students to become holistically-responsible citizens, Baker (2000)
asserts that guidance and counseling in the academe are integral components.
Likewise, guidance and counseling support the institution in realizing its educational
objectives through assisting, coordinating, and implementing relevant policies for
student welfare and development. As such, guidance counselors face the challenge of
preparing students to meet the expectations of higher academic standards and to
become productive members of society. Specifically, they use the skills of leadership,
advocacy, and collaboration to promote systematic change as appropriate. Likewise,
they focus their skills, time, and energy on direct service to students and their families.
Indeed, guidance counselors’ collaborative efforts as members of the educational team
create an environment that promotes student achievement.

At the collegiate level, guidance counselors assume a number of roles; all of
which are important and potentially critical in affecting a student’s future (Burnham and
Jackson, 2000). These roles, as disclosed further by Burnham and Jackson (2000), are
translated in a variety of interventions: academic, career, and psycho-social. In other
words, guidance counselors’ roles do not only encompass educational management
but they extend to mental health, interpersonal relations, social adjustment, career
planning, and work adjustment as well. In performing their varied roles, the
professional commitment of counselors is directed at promoting and maximizing the
potentials of students as they relate with their peers and professors, collaborate with
their family and community, and nurture synergy with their future colleagues and
superiors in the workplace.
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In the Philippines, guidance services are an integral part of familial culture.
Since academic institutions assume more and more roles of the family in the
multifaceted development of students, a guidance and counseling center takes on an
important role in the academic structure. Through the various guidance services,
according to Salazar-Clemena (1997), the center follows the development of students
from the time they enter the university until the time they leave school to enter into the
world of work. The same author claims that guidance counselors are in the best
position to provide administrators, teachers, parents, and students with appropriate and
timely information needed by students to set their goals and realize such.

The guidance and counseling center is a sub-unit in the service office of a
university under the Student Services and Development Office. Higher education
institutions envision the Filipino guidance counselors as caring, nurturing, and affirming
persons striving for wholesome lifestyles and endeavoring to form a community of
disciples, together with the administrators, faculty, employees, and students (Salazar-
Clemena, 1997).

Almost everyday students are referred to the guidance office for counseling due
to misbehavior, absenteeism, and tardiness. Inferring from the various problems of
students, it is essential to undertake a study that could redefine guidance counselors’
roles and determine the skills they need in implementing a comprehensive guidance
and counseling program of higher-education institutions. All of which would redound to
more responsive and proactive intervention programs that deliver guidance services to
all students and to significant others who influence their development. Among them are
faculty members, academic administrators, parents, and other community residents.

By working collectively, the academe, families, and communities can prepare for
a more promising future. In fact, communities searching for opportunities to revitalize
themselves in a technologically-sophisticated society can discover ways to bring
themselves into the information age by intertwining school and community improvement
initiatives. For instance, Cawelti (1999) found in his research that parents’ involvement
in activities designed to support the school’s curriculum and standards resulted in the
most substantial gains in academic achievement.

Hence, it is positive and convincing that many forms of family and community
engagement positively influence student achievement at all ages. It has become
imperative for academic institutions to develop partnership programs with concerned
members of families, communities, and workplaces. Those engagements are designed
to assist academic institutions in two ways: a) to examine their present practices and
develop strategies for family involvement and b) to provide tools and resources to
colleges and universities so they can choose what to share with families and
community members (Stone and Dahir, 2006).

Moreover, a review on the research done by the Southwest Educational
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Developmental Laboratory (Henderson and Mapp, 2002) provides a framework for
strengthening family-school-community-workplace partnerships. The study reflects on
how families can support students in their education in meaningful ways. Outputs of the
reflections serve as inputs in redefining the concept of engaging families, schools, and
communities in an interactive relationship to support students’ learning and
development.

In fact, Constantino (2003) claims that academic leaders who want positive
change and believe that all students can achieve at high levels of academic
performance need to put in place those partnerships and processes that will move the
school from ‘good to great’. Great schools believe that every student can learn at high
levels and that every professor can help all students achieve at high levels. Great
schools also believe that forging a positive, healthy, and meaningful interfacing with
families and communities will bring about expectations and learning that enormously
benefit students.

Understanding such interfacing outcome is anchored on the principle of synergy
as set forth by the general systems theory, to wit: the whole is greater than the sum of
its parts. According to Smith (2001), synergy encapsulates human factors, cooperative
attitudes, and collective actions, which produce desired and even overarching benefits.
Goldstein (1999) characterized synergy as having a) radical novelty (evolving features
not previously observed in a system, b) coherence (integrated systems maintain
themselves over the same period of time, c) global or ‘macro’ perspective (property of
wholeness), and d) ostensive dynamics (evolving and emergent, yet observable).

The principle of synergy likewise emphasizes on interrelationships of
components or partners who experience a high degree of ownership and responsibility
of their roles and their implications (Senge, 1990). Consequently, partners, like
guidance counselors involved in academe-community-workplace interfacing
interventions, act on their roles because they fulfill their needs and sense of
responsibility, as well as those of others on behalf of the whole system and its goals.

As guidance counselors engage themselves in those interfacing interventions,
their horizons expand via experiential learning. Kolb (1994) describes such learning as
one that provides immediate and concrete experiences, which serve as basis for
observations and reflections. That is so, because they are prompted to perform a wide
range of roles, which they may or may not have learned or encountered early on.
Roles can define behavior, which should be exhibited and those that should not be.
Roles likewise help communicate responsibilities and set expectations for appropriate
responses from others (Kolb, 1994).

Such experiences become an anchor in construing their views of those
interventions as well as the way they perform their roles to realize such. An empirical
understanding of those constructions is used as take-off points in proposing for non-
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formal and formal training programs that seek to sustain guidance counselors’
commitment in nurturing interfacing interventions with the communities and workplaces.

This research study is focused mainly on the roles of guidance counselors’
interventions that foster students’ academic performance and welfare. Such
performance-based initiatives were quantitatively assessed in the past, which
highlighted the overall outcomes of those interventions or the collective contributions of
the concerned individuals and groups including those of guidance counselors
themselves.

Those outcomes may have provided some bases in continuing and improving
existing practices in guidance and counseling work. However, those might have been
limited in providing a comprehensive understanding of those interventions and of the
guidance counselors’ view of their roles in realizing the profound goals of the
interventions. Such understanding is essential in forwarding empirical bases for
initiating efforts to enhance their commitment in nurturing academe-community-
workplace interfaces needed in ensuring holistic welfare among students, as well as in
enriching and sustaining the quality of services they deliver.

This research generally attempted to explore guidance counselors’ constructs of
their roles in nurturing their academic-community-workplace interfaces.

Specifically this study sought to a) determine the common and distinct
interventions engaged in by guidance counselors in selected public state university and
private universities in llocos Norte that nurture academe-community-workplace; b)
classify the roles played by guidance counselors in nurturing academe-community-
workplace interface; and c¢) unpack the roles played by guidance counselors’
interventions that nurture academe-community-workplace interface.

Methodology

The multi-case phenomenological study uncovered guidance counselors’
constructs of their interventions in nurturing interfaces with their a) service communities
and b) graduates’ prospective employers, as well as those of the c) performance of
their roles in realizing such. Hence, the qualitative research perspective was used to
uncover those meanings. Inasmuch as two universities in llocos Norte-the Mariano
Marcos State University (MMSU) and the Northwestern University (NU) — were involved
in this study, the meanings of the key informants’ constructs of their roles were likewise
compared.

The key informants of the study included the guidance counselors involved in
the interventions that seek to nurture academe-community-workplace interface.
Specifically, they were involved in at least one intervention from its planning until its
evaluation phase from January 2007 to December 2009. They were screened based on

30



Luidance counselors’ constructs

their direct and active participation in those activities to ensure that they had
experiences in each intervention, thus enabling them to interpret such accordingly.

The study used an in-depth interview (IDI) guide to determine the different
interventions in the academe-community-workplace interface that each key informant
got involved in. Following the IDI guide, the key informants were interviewed
individually in their most preferred places and during their most convenient time. The
interviews were done simultaneously or consecutively in the locale of the study
depending upon their availability.

Moreover, discourse analysis was used in drawing out meanings of the key
informants’ constructs of their roles in interface-nurturing interventions. Data were
analyzed using collective meanings emerging from each group of key informants
representing one university at a time.

Initially, data analysis was done by selectively coding the transcribed interview
documentation. Selective coding focused on the meanings of the interventions and the
performance of the guidance counselors’ roles. The coded data served as anchor in
surfacing the themes and sub-themes of the key informants’ constructs.

Results and Discussion

Guidance Counselors’ Interventions Fostering
Academe-Workplace-Community Interface

Three major groups of interventions that nurture academe-community-
workplace interface were identified by the key informants: academic, career, and
personal-social development interventions. These run parallel with the typologies
forwarded by Burnham and Johnson (2000).

The first group of interventions includes activities that are meant to deal with
academic problems as well as monitor the learning and achievement of students.
Meanwhile, the second covers those that seek to assess students’ interests,
personality, values, and skills, and to help them explore career options such as
deciding or choosing a major field/career path, transitioning into the world of work.
Likewise, it includes career placement, career planning, and student development.
Lastly, the third group encompasses initiatives that attempt to increase students’ skills
and knowledge, which are needed in understanding their own selves and the
relationship between ‘self and others’ as they grow and develop, thus, building
interrelationships between themselves and establishing partnerships with others
across diverse groups in the world around them. An integral dimension of this strand is
generating an understanding of the nature and importance of individual, group, team or
community identity and an ability to work cooperatively.
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Under the first group, 18 interventions were specifically identified. The guidance
counselor-informants from both universities were involved in seven of the academic
development interventions. These include orienting freshmen and new students,
delivering individual inventory service, counseling via interviews, testing 1Q levels,
monitoring students’ grades/marks, conducting parent-student-teacher conference and
counseling, issuing guidance forms and administering study habits and attitudes test.
Meanwhile, five were distinctly engaged in by the counselor-informants from the state
university. These include the following: holding guidance relevant sessions on test
taking, time management, and study skills; communicating with parents via
correspondence, monitoring class attendance; monitoring students’ conduct and
discipline; and conducting home visits. Five other interventions involved the counselor-
informants from the private university. These are as follows: administering study habits
and attitudes test, conducting seminar-workshop on power communication skills;
counseling scholars, holding informal talks with students, and providing assistance to
students applying for loan.

Moreover, seven were identified under the career development interventions.
Three of which needed the involvement of counselor-informants; these are outreach
seminars for graduating students, career seminars for graduating high school students,
and career counseling and testing. On the other hand, two were exclusive to the state
university informants. These are intelligence testing for incoming graduate students and
exit interviews for graduating students. Meanwhile, two other interventions were
participated in by the private university students. These are educational tours to local
industries and job fair.

Additionally, two psycho-social development interventions were identified. Both
of which solely involved the counselor-informants from the state university . These are
organizing a peer counselors’ club and forging linkage with the Human Rights
Commission.

Furthermore, most of the interventions identified were done the whole-year
round, while some were regularly done once a semester. There were also those
conducted once in specific month or period of the year.

All the interventions involved at least two groups of individuals like students and
guidance counselors or concerned university personnel, while almost all involved
members of the community (such as parents, guardians, and relatives) and workplaces
(employers and staff), as well as those of the academe (both teaching and non-
teaching personnel and students or even peer counselors).

Guidance Counselors’ Roles in Interventions
Nurturing Academe-Community-Workplace
Interface

Every counselor-informant pinpointed at least one role that she played in the
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interventions that nurtured academe-community-workplace interface. The different
roles identified were grouped as follows: administrative, communicative, technical,
coordinative, instructional, leadership, and facilitative. These roles are consistent with
themes that underlie the guiding principles of Transforming School Counseling Initiative
(2007).

Specifically, administrative roles include those that directly facilitate the daily
operations of an educational institution, particularly those that contribute to its guidance
and counseling thrusts. Meanwhile, the communicative roles encompass those that
foster interaction or engagement between and among partners and stakeholders
towards understanding each other’s intentions, points of views, interests, and concerns.
In contrast, technical roles are those requiring the use or application of expert
knowledge and related competencies in the field of guidance and counseling. On the
other hand, coordinative roles are called as such because they seek to unify, integrate,
and synchronize efforts of all partners and stakeholders in academe-community-
workplace interventions so that they can collectively realize common goals.

What makes facilitative roles distinct is that of helping the individuals and
groups involved in guidance and counseling services to focus on their energies on a
task on hand by suggesting methods and procedures and making sure that everyone
has an opportunity to participate.

All of those groups of roles were evident when the counselor-informants
engaged themselves in the academic development interventions. Meanwhile, all,
except the instructional group of roles, were performed by the informants involved in
career development interventions. Although there were only two personal-social
interventions, five groups of roles were performed by the informants when they got
involved in them.

The most frequently performed role by the counselor-informants was
categorized as administrative. This was followed by communicative and technical roles.
The least dominant roles include those classified as facilitative and leadership. These
trends were primarily observed under the academic and career development
interventions.

Comparing the groups of roles performed by the counselor-informants from the
two universities when they were engaged in academic and career development
interventions, those from the state university were more inclined with communicative,
technical, instructional, facilitative, and leadership roles than those of their counterparts
in the private university. However, those in the private university were more inclined
with the administrative roles than those of their counterparts in the other university.
Meanwhile, both had more or less the same inclination to coordinative roles.

Meanwhile, instructional roles include geared towards fostering change in one’s
behavior after going through the teaching-learning process. Lastly, leadership roles
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encompass the blending of motivational, strategic, and management skills of guidance
counselors. These are needed in aligning focus, energy, and drive while creating a
culture that encourages group thinking and attainment.

Meanings of the Roles Played in Nurturing
Academe-Community-Workplace
Interventions

Three groups of academe-community-workplace interventions were uncovered
from the documented IDI sessions with the guidance-counselor informants from the two
universities in llocos Norte. Specifically, these are academic, career, and psycho-social
development interventions. The IDI sessions focused on the meanings of the roles
played by the key informants in those interventions.

Academic Development Interventions

Orientation program for freshmen and new students. As shown in Table 1, the
key informants from both universities construed the roles they played during the
orientation program for freshmen and new students in terms of their purposes and
importance. The purposes of the said intervention pertain to the direction that the key
informants’ and their concerned partners’ or stakeholders’ involvement would like to
collectively take them. On the other hand, importance refers to the possible contribution
of implementing the intervention.

In terms of purpose, the first academic development intervention has six
purposes. Three of them were commonly shared by the key informants from both
universities, while the rest were distinct to the state university informants .

Specifically, the commonly-shared purposes are directed towards ascertaining
administrative support, ensuring proper guidance services orientation, and ascertaining
students’ participation. Meanwhile, those purposes, which were distinctly shared are
focused on ensuring credibility of information shared, initiating favorable working
relationships, and facilitating adjustment.

Moreover, one common and one distinct sub-theme on the importance of the
first academic development intervention emerged from the key informants’ constructs of
their roles. For both groups of key informants, the orientation program was
indispensable because it provided the students with opportunity to know their
professors and university support staff. The key informants from the state university
added that the same intervention re-assured them of the sense of belongingness
among freshmen and transferees.

Individual inventory service. It was found that their roles in providing individual
inventory service were viewed in terms of their nature, purpose, and importance. Those
themes of meanings were more or less similar with those in the preceding intervention,
except that of nature. Nature of roles played points to the overall characteristic of an
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activity. For both groups of key informants, they claimed that the outputs of the said
intervention could serve as bases for focused and relevant counseling.

Unlike in the first intervention, the other themes of meanings like purpose and
importance of the roles played in the second intervention were distinctly presented by
either group of key informants. For the state university informants, they viewed their
roles in terms of purpose, which is directed towards exploring students’ abilities and
ensuring a comprehensive approach to guidance. On the other hand, those of the
private university construed their roles based on importance. For them, the roles they
played are essential because they were given an anchor for discussing students’
problems.

Interview with counseling. All in all, two themes of meanings of the roles played
by the key informants when they did the third academic development intervention
emerged: purpose and outcome. The second theme refers to the consequence or result
of role performance.

In terms of purpose associated with the roles played by the two groups of key
informants, they commonly figured out the essence of soliciting students’ concerns,
because they serve as planning inputs for more responsive guidance services.

Meanwhile, only the informants from the state university revealed that the roles
they played in this intervention were directed towards providing choices for students’
rational decision making, reminding students of school policies, and seeking
reinforcement from parents when absenteeism arises.

IQ testing. Purpose, importance, and outcome are the three themes of
meanings of the roles performed by the key informants during students’ 1Q testing.
Nevertheless, it was only the purpose of such roles, which was commonly shared by
both groups of informants. For them, performing their roles was meant to help students
improve their academic performance and to follow the protocol in implementing school
activities.

Only the informants from the private university viewed their roles in terms of
importance and outcome. Specifically, they pointed out that by playing their roles, they
were provided with springboard in deciding on what counseling service is needed in a
given situation. After having played their roles, they consequently experienced a brand
new feeling of satisfaction.

Students’ grades/marks monitoring. Four themes of meanings of the roles
played by the key informants when they monitor students’ grades were uncovered.
These are nature, purpose, outcome, and strategy. Strategy points to the specific
approach used in performing one’s roles in an academe-community-workplace
intervention. Both groups commonly construed the roles they played in this fifth
academic development intervention in terms of their purposes and nature. For them,
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one useful monitoring strategy is that of determining the reasons behind students’
failing grades through consultative meetings and face-to-face interviews.

It was only the informants from the state university who viewed their roles in this
intervention in terms of their purpose, which is to initiate honest-to-goodness
communication with parents whose children flanked in their course requirements.

Meanwhile, only the informants from University B interpreted their roles based
on their outcome, which includes feeling frustrated when students quit school and
experiencing fulfilment when they strive to improve their academic performance.

Parent-student-professor conference and counseling. Only one theme of
meanings of the roles played by the key informants from both universities emerged,
which is the strategy they employed in performing their roles. Specifically, the
informants involved parents in monitoring their children’s class attendance .

Other constructs of strategy used in playing the roles of the state university
informants include establishing rapport with parents and counseling students who get
relatively low marks.

Guidance forms issuance. The key informants interpreted their roles in issuing
forms required or needed by the guidance office based on their rationale or justification,
nature, purpose, and outcome. The first theme pertains to the reasons behind role
performance in this intervention.

Both groups of informants rationalized playing an important role in the seventh
intervention by pointing to the fact that many students are reluctant to seek help from
the guidance office when there is no concrete mechanism to forge their
interrelationships. Meanwhile, according to the state university informants, they
performed their roles in this intervention because it prompted students to seek help or
assistance from the guidance office when needed.

The other themes of meanings of the roles played in this intervention exclusively
came from the same group of informants who said that these were integral in the
protocol for students’ readmission to their classes after violating some policies.
Furthermore, they claimed that the same roles were geared toward prioritizing students’
needs, diagnosing causes of students’ problems, and eventually reminding students
about how the guidance office can serve them. By realizing those purposes, the roles
played were construed to have paved the way for minimizing students’ tardiness and
absenteeism.

Administration of study habits and attitudes test. 1t was exclusively the group of
informants from the private university who presented the roles they played in
administering study habits and attitudes test and interpreted them in terms of their
intention and importance. For them, performing their roles was meant to solicit salient
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information from students, which is subsequently used as basis for counseling.

Seminar-workshop on communication skills. Similar to the preceding academic
development intervention, only the private university informants presented constructs of
the roles they played. The themes of meanings include purpose and strategy. The roles
they did in the said seminar were directed toward boosting students’ communicative
confidence and keeping them alert and participative in a variety of situations.

Counseling for scholars. For the third time in a row, the private university
informants exclusively identified the roles they performed in this tenth intervention as
well as interpreted them accordingly. The themes of meanings of the said roles are
people involved and purpose. The former theme refers to the specific group of
individuals for whom the intervention is meant; in this case, such group includes the
scholars, particularly those who are needy but able. According to the same informants,
this intervention is aimed at keeping and maximizing the exemplary performance of the
scholars.

Informal talks with students. In this intervention, the private university informants
were once again involved. They construed their roles in terms of their purpose and
outcome. For them, performing their roles was meant to build rapport by reaching out to
students. Performing such roles consequently enhanced students’ willingness to take
advantage of guidance services offered by the university.

Student’s loan application assistance. The same group of informants likewise
presented their role as guarantors of students who would like to apply for loans. Such
role was construed in terms of its purpose, which is to foster the welfare of students,
particularly those confronted with unexpected financial needs.

Parents’ orientation. This is the first of the six academic development
interventions that state university informants exclusively got involved in. Specifically,
they viewed the roles they played in this intervention in terms of their purpose and
outcome. For them, such roles were meant to inform parents about university and
college policies, rules, and regulation as well as to initiate a favorable working
relationship with parents. By realizing such purposes, the concerned informants
likewise construed them in terms of their outcome, which is the forging of relationship
with parents in instilling discipline among students. As one informant pointed out:

Urgent guidance sessions on test taking, time management, and study
skills. Just like the preceding intervention, only the state university informants
performed roles in the guidance sessions, which they interpreted accordingly.
Three themes of meanings emerged from the transcribed interviews with the
same group of informants; these are purpose, importance, strategy, and
outcome.

According to the same group of informants, the roles they played in this
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intervention were directed towards ensuring students’ attendance in their classes and
improving their study habits and time management strategies.

Meanwhile, the same roles were viewed in terms of strategies, which were
instrumental in realizing the purposes. These include enhancing guidance sessions,
motivating students to participate, and following university protocol.

Lastly, the key informants interpreted their roles through their outcome, which is
focused on students’ more meaningful coping mechanisms needed in facing the
demands of college life.

Communicating with parents via correspondence. For the third time, this
intervention required the role performance of the state university informants. Such roles
had two themes of meanings---purpose and strategy. The roles played were specifically
directed toward updating parents with their children’s class standing. A strategy that
runs parallel with that purpose is soliciting help from the former to solve problems
related to academic performance of the latter.

Class attendance monitoring. Taking off from the transcribed responses of the
same informants on how they viewed the roles they played in class attendance
monitoring, four themes emerged. These are purpose, importance, strategy, and
outcome. For the informants, their roles in this intervention were meant to determine
the real picture of students’ class attendance and punctuality, save students from
failing, and foster closer working relationship with students and faculty. With that, the
informants’ roles were considered important because by performing them, they had
some bases in requesting help from parents to solve the accompanying problems.
Moreover, the same roles were construed in terms of strategy, which is to constantly
manifest concern for students’ academic success. Consequently, the same roles led to
students’ favorable attitude towards class attendance and discipline.

Students conduct and discipline monitoring. This intervention is the second to
the last on the list whereby state university informants participated in. The role they
played was solely interpreted based on its purpose. For the concerned informants,
providing copies of the college handbook to students was meant to enhance their
responsiveness to rules and regulations. On the part of the private university
informants, they construed their roles in this intervention in terms of their outcomes. For
them, performing such roles facilitated job hunting on the part of graduating students,
as well as led to their personal and professional gratification which is a noble
accomplishment.

Home visits. Performing roles in this last academic development intervention
was viewed by the same group in terms of its rationale or justification. According to the
said informants, playing their respective roles gave them some bases in tracing root
causes of students’ problems as well as in helping students change for the better.
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Career Development Interventions

Table 2 presents the roles played by the key informants from both universities in
seven career development initiatives vis-a-vis the themes and sub-themes of their
meanings, which are interpreted and discussed in the subsequent paragraphs.

Outreach programs for graduating high school students. Three themes of
meanings of the roles played by the informants from state and private universities were
uncovered from their responses to the IDI questions. These include nature, purpose,
and outcome. The first two themes were commonly shared by informants from both
universities. In terms of nature, the informants claimed that performing their roles was
in accordance with their respective university’s outreach programs. Likewise, the
purpose of their roles while engaging themselves in the said intervention was construed
as one that is geared toward ensuring visibility of their academic institutions.

Career seminars for graduating students. In this second career development
intervention, more themes of meanings of the roles played by the informants were
evident, namely: nature, purpose, strategy, and outcome.

Career counseling and testing. Each group of informants had their own
interpretations of the roles they played in career counseling and testing. Specifically,
the state university informants construed their roles in terms of their purpose, that of
matching students’ abilities and interests with their chosen degree programs.
Meanwhile, the state university informants interpreted the same in terms of their
importance. For them, their roles were essential in enabling students to decide correctly
and keep track of their career decisions.

Both groups of informants, however, highlighted the outcomes of their roles.
Their sub-themes though were distinct in each group. For the private university
informants, their roles led to confirmation of and gratification for a job-well done. On the
other hand, the outcomes of the state university informants’ roles were viewed in terms
of satisfactory performance of students in their chosen degree programs.

Educational tour to industries. This is one of the two interventions, which private
university informants exclusively got involved in. They construed their roles in this
intervention in terms of their purpose. This is directed towards guiding prospective
college students in selecting possible degree programs to pursue.

Job fair. The other intervention that University B informants participated in is job
fair. For them the roles they played were interpreted based on their rationale or
justification. According to them, performing their roles is worthwhile because of the
following: first, it provided students with close-to-real job hunting experiences; second,
it developed students’ self confidence in looking for employment; and third, it facilitated
access to job vacancies and opportunities.

47



I Hores and FF Rodrigo

uonenpelb Jaye Ajiqisuodsal

[NJSS820NS BWO099q 0} S91I0]S JO asuas
Ajjqisuodsal syjuspnis S$S900NS JIvyY} aleys  sjuapnis dojoasp
dojensp 0} |0l Jno Alen 0} siayeads pajAu| 0} Ayunuoddp -
alnleN Y
sjuapnjig Buljenpelus) 10} sieujwag 1daie) ‘g
Ajsianiun
ay} JO s8sIN0d
Ayisianiun paJayo ay} ||oJud juswjoJua
8y} JO JuBWI|0JUd S}SO0YF 0} SJUBPNJS PAJUIAUOD pasealou| -
awoon0 D
AjIsJ9AIUN BY) JO SBSIN0D ‘sjoadsoud
AjsJaAlUN By} JO S8SIN0D /sweiboid ssnosip  J1d9y} g sbuldyo 8sIN0d Ajsiaaiun
/sweiboud ay} ajowo.d 0} saAleuasaldal 1noqge siaye} weiboud ay; Jo sbuliayo uonnyisul ayy
0} Ajunyuoddo sapinoid 969]|00 payAu| ag-p|nom suaybijug  9SIN0D By} UO paYyjjel  JO AN|IQISIA ainsug -
asoding g
ab9||00 ul [|0JUd 0} 8SIN0D
[|0Jud 0} 8s1n02 JybL By} 9a1bap Jnoge syuapn}s
Bunos|as uo painjoa [ooyas ybiy suayybijug
s|ooyos Ajistaniun ayy
ybiy Jo sieulwas Joaled welbold Jo weuboud yoeasno wesboud yoeanno
ul 8jedioed o0y uoissiw Joyeads yoeauno s Ajsiaaiun ay} Jo} Joaquisw s AlIsJaAIUN By}
AjISIaAIUN 0] SWIOUOD  92IN0SaJ SB pawlIouad Upm saljdwo)  99)llwod Se paAIdS yim aoueldwo) -
alneN Yy
sjuapnjg Bunenpeug jooyss ybiH 10j weiboid yseannQo |
Buiuespy pake|d 9|0y Buluespy pake|d 3|0y —
(NN) g Ayisianiun (NSIN) V Ayissaaiun -9NS pue JNIHL

d3AV1d 3708 40 ONINVIIN

"suonuaAla)ul Juswdojaasp
J@aled ul slojasunod aouepinb g pue y sanisiaAlun ayl Aq paAe|d ssjos Jo sBuluesw 8y} JO SaWayl-gns pue ssway| ‘Z 9|qel

48



Luidance counselors’ constructs

uonenpeJb Jaye
pakojdwa Ajg1eIpawiwl
ale sjuspn)s

usym juswijiying

Jo Buijeay susyybieH

pakojdwa
juwnje

Jo 1Sl utelqo

JouJBul 3y} nuy) uoneoldde
gol Apaads jo uoneziin sajowold

Aunwwos
ay} uI sqol ajgejieAe Jnoge
abpaimouy sjuspnis sasealou|

uonenpeub Jaye sqol Joy Aidde 0}
uonesedald sjuspnis seoueyug

Buiyaas qol ul
ssauaAedwod sjuspnls smopud

|000}0.4d sainsug

uoneoldde gol auijuo
JI9Y} Ul SjUspn}s pajlsissy

spJeoq unsjing

ul sapuedeA qol pajsod
uswAhojdwe

10} S)59) [eo1bojoyoAsd
Buipuey ‘Bunew Jap9|
uoneoldde pue swnsal
‘smainloul qol Bulpuey
ul saibajel)s ssnosip

0) suosJad 824n0Sal payIAU|

smalAlayul qol
ssed A||njsseoons 0} moy
UO UONBWLIOJUI PBPIAOIH

AuAnoe ayj 1onpuod
0} }senbal Jeys| paledald

uoneolynelb
|euoissajoid % |euosiad

paALIap Jjauag

uoneolidde qol sjeyjioe

2wo21nQO

SaAljeUIB)Y
/S8210y0 Buipirncid

s|euoissajold

|NJSS820NS 8W099q

0] moy uo sdi Buneys
ABajens

Bununy qofl

uaym sajenpelb ag-pjnom
10 ssauaAliadwoo 18)so4

Aynaoe ayj inoge
uoljeJisiuiupe ay} wlioju|

asoding

Buiues|y

Bulueay pake|d 3|0y

(NN) g Aysaaaiun

palke|d ajoy

(NSIWN) v AistaAiun

d3AV1d 370d 40 ONINVIIN

JN3IHL-9NS pue JNTHL

"LU0d "¢ 9|qe L

49



269|100 Ul ||0Jud 0} 8SIN0D
1yb11 8y} Buisooyo ul sjuspnis
|ooyos ybiy suayybijug

palsIA

salljsnpul ayj ul saiiunuoddo
gol ssnosip 0} SI0[@SUNOD
aouepinb ay) pajsissy
sjuspn)s jooyos ybiy

8y} 4O N0} |euoeONPa 8yj Ul
|[ooyas ybiy ayj Jo siojasSuNod
aouepinb ay) paiuedwoooy

8sIn0o
J1ay} Bunosjes ul syuspn)s
969]|02 annoadsoud aping

asodind vy
sau)snpul 0} Uno} [euonjesanpy ‘p
welboud saibap iy}
Ul SS920NS SjUspnIs weibo.d saibop uasoyo
ul 821040 J93.1ed 1081100 Buljesunoo J1|y} ul 8duewlopad
B JO 9N[eA Y] SazI[eay 193Jed papIACid Aiojoejsnes sjuepnmg -
pazijeal Sl 9|04 SI0|aSUN0d auop
aouepIinb ay) 1ey] SaljlIdA Buljesunod papinoid [lom gol e jo uonewyuo) -
way} 0} pajuasald suondo
19810 WOy 9S00yd A[}081100
0} pa)sISSe ale sjuspn)s sjuapn)s uoneoyelb
uaym uoneje sasualladxg 0} s}nsal 1s9) passnosi( |jeuoissajoid B |euosiad —
pajjoJud
wesboud aaibap oy}
yum jsalaul g apnyyde SUOISI09ap JIBy} JO Yoel
S1USpN]S payolew ||om Buljesunoo  dasy pue Aj3081102 aplosp
B JO anjeA ay} SABAUOD  18aled paplAold 0] sjuapnys Buligqeug -
aouepodwi/uonnquUuo) ‘g
uoleuloul SJBYIYS 0} S}nsaJ wexg uasoyo weiboud
pue sajjljige sjuspnis  pajoaliq oS ay) pajaldisiul aaibap yym sjsalajul
Jo abpajmouy sasealou| ¥ PaJ0IS ‘palslsiuIWpY Q9 salljige ,Sjuspnis Yyoje|p —
asodingd vy
Bunsa] pue Bujjdasuno) 1saieny °¢

Buiuesy

pake|d ajoy

Buiueapy

pake|d ajoy

50

(nN) g Ausisaniun (NSINW) v Aissanlun JNTHL-9NS Pue JNIHL

d3AV1d 3708 40 ONINVIIN

I Hores and FF Rodrigo

JU0d "¢ 9|qe ]



Luidance counselors’ constructs

Buiules)

Juapnj}s sajowold
S90INIBS

Juapnjs Jo juswdojanap

S90INISS
ay} Jo uoisinoid ay) uo
uoisinal a|qissod jnoge

sjuapnjs ayj wo.y

S92IAIBS
3} uo anoiduwil
0} suolsabbns

ay] sulejuiely  suonsabbns pauielqo uolos -
SERIINEN
SERITVEIS aouepinb
[duuoslad uapnis Jo Alanliap
S)I NIY) sjuapnis ay} Buipiebal
aAJas 0} AjIsiaAlun ay) Jo Allenpiaipul }oeqpos)
JuswiwWwod suayibuains SJUBPN}S POMBIAIBIU|  ,SJUBpPN]S Jayles) -
asodind 'y
malnIdyu| Buljesuno) )xg °9
saloueoeA qol 0] ssadoe saljunyuoddo qol
oal) pue Asea ue  sndweod |0O0YydS punole pue sqol ueosea 0}
U}IM Sjuapnjis sapinoid saloueoeA qol pajsod SS900B 9pINOId -
U ssaippe Ajaaiisod ‘Bununy
0] MOy pue aJndasul gol ui yuswdojarap
|98} Way} sexew Ajjeuosuad jo Bununy
Jeym uo abpamouy  aouepodul ayj SSNOsIp gol ui @uapluod
Sjuapn}s sasealou| 0] sloyeads pajAu| -JJos dojeneq -
aoualIadxa
Bununy Bununy qol |ea.
gofl 1o} ssaupaltedaid mainleul golf -0} -9S0[0 Y}IMm
Sjuapn)s sasealou|  paje|nwis e paziueblQ Sjuapn)s apINOId -
UOSEBaY/UOUBU| Y
Jiej qor g
Buiuespy pake|d ajoy Buluespy pake|d 9|0y
JNIHL
(NN) g Ausianiun (NSWIN) V Ausianiun

d3AV1d 3708 40 ONINVIN

-gNS pue JN3IHL

JuU0d "¢ s|qeL

51



Apnjs ajenpeub 1o} Juswaoed

uoneonpa pue uoissiwpe 1o} Ajenb |[O0Y9OS 8jenpels) ay} Jo uesp salpn}s
sjuapnys djay 03 uonouny 0} SWIoJU0D 3y} YpIM a|npayos 1s9) 8y} pajeuiploo) pasueApe Joj ssaupaledald ainsug -
asodind v

sjuapnjg ajenpeus) 1o} Buisa] asuabijdiu] L

aalbap

ajenpeub 0} 1noge ale Aay) ajenpelb 0} papuswwodal SjUspN}S  USsoYD JiIay} Jo uonajdwod sjuspnis
JI UBAS SJuBpN}S 0} SOUE]SISSE Sjuels) 0] SUoISSas Bul@sunod pajnpayos puoAaq uans poddns Bujuieysng -
ABejens -a

2al1bap

‘uonenpe.b Jiayy Buiysiuly Jeye uaas spuapnis

Ja)je USAS Jajew ewl|e JIdy} YUm Joejuod sjuapnjs Bunenpelb o) YHM Uuoljeuiplood pue uoleladood
9S00 ulejulew sjuapn}s sabeinoouy  Bulldsunod pue MaIAIBIUI JIXS Pa}ONPUO)D ‘uoileoIUNWWOD pauleysng —
awoon0 D

2al1bap

ajenpeub 0} Inoge ale Aay) ajenpelb 0} papuswwodal SJUspn}S  U8soYd Jisy} Jo uona|dwod sjuspnis
JI UBAS SJUBPN]S 0} SOUE]SISSE Sjuels) 0] SUOISSas Bul@sunod pajnpayds puoAaq uaas poddns bBujuieysng -

A|Buipioooe

s|eob J19y} jo uoniubooal asealoul yons azijeas way) djpy 03 JapJo
Ue BIA SJUSPN]S 0} BOUE)SISSE S8oueyug Bulesunod papiroid ur sjeob ,syuspnis Buipuejsiepun -

weiboud WJOJ MBIAJBIUI XD BY) JOMSUE
aouepinb  AlsloAlun ay) Jo saanoalqo 0] 9pew aJe sjuapn]s aJojag welboisd  1oj@SUNOD souepinb se JuswIWWoD

SASIYOE 0] JudWWWOoO suaylbuang  souepinb ay) Jo saAnoalqo ay) passnosiq  s,ouo Buluayjbuaas pue Bulinssesy -
aouenodw| g

Buiuespy pake|d ajoy
(NSININ) v AjistaAaiun JWIHL-9NS pue JWIHL

d3AV1d 370d 40 ONINVIN

I Hores and FF Rodrigo

‘LuU0d "¢ /|qeL

52



Luidance counselors’ constructs

Exit counseling interview. This is one intervention that was exclusively identified
by the state university informants. Specifically, the informants construed the roles they
played in terms of purpose, importance, and outcome.

For them, their roles were directed toward gathering students’ feedback on the
delivery of guidance services as well as soliciting suggestions to improve on them.
Likewise, the informants considered their roles as essential because playing such
enabled them to understand students’ goals and helped them realize such accordingly.
It also reassured and strengthened their commitment to the guidance and counseling
advocacy.

Additionally, the performance of their roles was interpreted based on their
outcome, which is that of having sustained communication, cooperation, and
coordination with students even after the completion of their college education.

Intelligence testing for graduating students. This last career development
intervention was also exclusively participated in by the state university informants. For
them, performing their roles was construed in terms of its purpose. This is directed
towards ensuring preparedness of would-be graduate students for advanced studies.

Personal-social Interventions

There were two psycho-social interventions, which were identified and
participated in by the state university informants. These are organizing peer counselors’
club and forging linkage with the Human Rights Commission. The meanings of the
roles played by the concerned informants are shown in Table 3 and are interpreted and
discussed as follows:

Organizing peer counselors’ club. All in all, two themes of meanings of the roles
played by the same group of informants in this intervention were uncovered: purpose
and outcomes. For them, their roles were directed toward training students to become
para-professionals who can reinforce the manpower of the guidance office and at the
same time help their fellow students.

Consequently, those roles led to some outcomes such as forging meaningful
relationships with students and peer counselors, developing peer counselors’
confidence in resolving conflicts, exploring creative expressions of ideas and opinions,
and being supportive and responsive to academic challenges and opportunities.

Forging linkage with the Human Rights Commission. This last intervention, this
was exclusively done by the state university informants. The informants’ roles when
engaging in this intervention were construed in terms of their purpose and importance.
According to the informants, their roles were meant to channel efforts in responding to
human-rights needs of students. Realizing such is important because they were able to
appreciate knowing their human rights, which contributed to their favorable adjustment
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Luidance counselors’ constructs
to college life.

In a nutshell, the counselor-informants construed the roles they played in terms
of the purposes or the directions where their involvement would like to collectively take
them. These purposes were found to be directed toward the academic growth and
welfare of students, the visibility of the concerned academic institutions, the
effectiveness and relevance of the guidance and counseling program, the involvement
of parents and prospective employers of graduates, and the sustainability of
relationships between and among partners in the academe, community, and
workplaces.

In addition, the roles were interpreted in terms of their nature, importance,
justification/rationale, strategies employed, and outcomes. The nature of the roles
played points to their overall attributes such as their being ascribed in counselor-
informants’ expected duties and responsibilities; their being expected by virtue of
following university policies and procedures; and their being reasonably offered in a
service-oriented institution.

Moreover, the roles played were viewed by the counselor-informants in terms of
their importance or contributions to help realize their respective purposes. Specifically,
importance puts premium on what is best for the students. Nevertheless, such theme of
meanings considers all components of the system, which are instrumental in
maximizing the capabilities, resources, and opportunities of students.

Furthermore, justification or the rationale of performing some roles on the part of
counselor-informants was figured out. This theme reinforced the importance or the
contributions of the roles played by emphasizing on the specific reasons why each role
was needed in some interventions. One example of a role’s justification is its urgency or
even its relevance in order to properly respond to a student’s need.

Additionally, the roles played by the counselor-informants were construed in
terms of the strategies required in their execution. The strategies revealed by the
informants were based on formally-accepted procedures applied in routine activities
and even on spontaneously- or creatively-crafted in candid situations.

Lastly, the counselor-informants construed the roles they performed in terms of
their outcomes or the consequence of doing such. Findings showed favorable
outcomes of the roles played such as: a) positive improvement on students’ academic
performance, discipline, and personality; b) meaningful relationships with parents and
other members of the community; c) reliable partnership with workplaces; and d) feeling
of gratification and satisfaction on the part of the academic community, specifically on
guidance personnel, administrators, faculty members, non-teaching staff, and the
students themselves.

Although the counselor-informants seemed to have commonly construed the
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various roles they played, there were instances when one group of informants or the
other distinctly viewed more or less the same roles.

Conclusions and Recommendations
Based on the findings of the study, the following conclusions were drawn:

All'in all, 27 interventions that nurture academe-community-workplace interface
were identified. These activities, being grouped into academic, career, and personal-
social development interventions, were either implemented the whole-year round or
during specific times within the school year. Inasmuch as every intervention involved at
least two groups (academe-community or academe-workplace) in a guidance
counseling initiative, it contributed indispensable inputs in nurturing the needed
interface.  The implementation of these interventions implies the variety of
opportunities that manifest meaningful co-existence between and among the members
of the academe, the community, and even the workplace. The contributions of each
intervention and those involved in it likewise imply their willingness to engage in and
sustain initiatives whose benefits are shared among the concerned groups or
individuals as well as ramify to other systems outside of the academe.

Moreover, there was a wide array of roles played by the counselor-informants.
These were grouped into seven, namely: administrative, communicative, technical,
coordinative, facilitative, leadership, and instructional. For both groups of counselor-
informants, the most commonly-performed roles were those classified as
administrative. Nevertheless, those in the state university were more inclined to play
communicative and technical roles than their counterparts in the private university.
These multiple groups of roles played in academe-community-workplace interfacing
imply the guidance counselors’ versatility and openness in accommodating duties and
responsibilities (with corresponding authority and accountability) that are beyond their
expectations and even individual capacity. Taking off from such accommodating
tendency further implies maximizing creativity through collective interfacing efforts.

Additionally, the roles performed by the counselor-informants in the different
interventions were construed in terms of purpose, nature, importance, justifications/
rationale, strategies (used), and outcomes. All of which are well-integrated dimensions
surrounding the management of meaningful initiatives. The reference points in
interpreting a multiplicity of interfacing roles imply the far-reaching dedication and
commitment of guidance counselors and their partners in the community and
workplace to productively and proactively engage themselves in activities that are not
only essential in ensuring academic success but are tantamount to build and nurture
indispensable relationships as well.

Taking-off from the implications of the findings and conclusions, the following
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recommendations are forwarded:

In order for guidance counselors to maximize their time, those interventions,
they should plan how to possibly integrate interventions whose intentions and
strategies could be interrelated and intensified.

With the diversity of roles played by guidance counselors, institutions of higher
learning, both at the graduate and undergraduate levels, should integrate lessons on all
the roles in revising guidance and counseling curriculum so that they could be flexibly
interwoven and eventually be performed professionally. Doing this could further be
reinforced by training programs that hone the performance of multiple roles expected
from guidance counselors all the more. After which, roles performed could be
comprehensively evaluated as bases in continuously intensifying such.

The plurality of the meanings and dimensions attributed to the roles played by
guidance counselors in nurturing academe-community-workplace interface could serve
as anchor in intensifying teaching-learning processes that are centered on managing
roles needed in interfacing interventions. As such, academic institutions that provide
training and instruction for would-be guidance counselors or staff should take-off from
the qualitative findings of this study.

Inasmuch as this study solely focused on the roles played by guidance
counselors together with their meanings, expanding this research by exploring those of
other interfacing partners like concerned community and workplace members is
recommended. Findings of which could further serve as inputs in efforts that maximize
interfacing opportunities.

Considering the novelty of the findings brought about by doing a qualitative
inquiry on role performance in interfacing initiatives vis-a-vis the depth of understanding
such reality in the field of guidance and counseling, similar phenomena could be
researched on following the methodology employed in this study.
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